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BEFORE: FIELD OF POWER (15 MINUTES)
Ask students if there are any changes they want to make to the goals and facilitate discussion accordingly.
Post the goal posted publicly for the remainder of this unit as you will need to refer to it.

Distribute the Field of Power worksheet to your students and have them read it from first base to third base.
Make sure they understand the following points:

« First Base: Raise Awareness About Your Issue. This is where your class educates the public and
raises awareness for their issue. Make sure their research is complete—they need to know their issue
well enough to be able to talk to many people about it. Also, it has to be interesting and compelling in
order for others to jump on board!

 Second Base: Demonstrate Support. This step requires your group to agree on clear goals and objec-
tives (we’ll do that in the next lesson) in order to create a strong, united front. Also, this is the step that
lets you prove just how many supporters you really have.

o Third Base: Directly Asking a Decision Maker. Be it a private meeting or a public forum, your stu-
dents will need to lobby a decision maker in order to effect change. This is effective only if you have a
strong network of people who know your issue and support it.

Issues to address with students:
« Can you build public support without educating the public about the issue? NO!

« Isit effective to approach a public official and request change without knowing if the public supports
the change? NO!

« Can you make change without at least consulting with the key decision makers? NO!

« Youneed to TOUCH EVERY BASE before you can score a HOME RUN—MAKING A CHANGE!

Don't forget about pinch running!! Another batter (group) may have already educated the public and
demonstrated support. Your group can pinch run and move right to asking the decision maker. But some-
one has to have gotten to second before you.

On the other hand, your group may only have time this year to get to first, but that’s OK if they set up a good
project—another group can always “pinch run” and move around the bases so that the issue gets addressed.

DURING: THE ACTIVIST’S TOOLBOX (10 MINUTES)

Distribute the Activist’s Toolbox handout. Have students underline or highlight as they read ideas that spark
their interest or seem like they would work well you’re your issue. Make sure the class takes special note of
the fact that the chart s by no means a complete list of tools. Have students read through Spice Up Your Action
for additional ideas.

AFTER: IDEAS FOR ACTION (20 MINUTES)

Divide the class into their small groups and assign each group a base on the Field of Power. Using the Activ-
ist’s Toolbox to help them, have each group come up with a few actions that the class can take for their base
in order to reach their class goal. Have groups share their ideas with the rest of the class. Draw a baseball
diamond on a sheet of butcher paper and record students’ ideas in the appropriate bases.

CLOSER: CHECK IN (2 MINUTES)
Insure that every group has at least 1 action from the toolkit that matches their “base.” This is essential
moving forward so if they do not, they must complete this for homework .
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Field of Power

Using the Activist’s Toolbox and your own ideas, map out your path around the bases. Remember, each

base represents a different type of action, so gear each action to match its intended consequence.

What do I need to
do to get to third
base?

Third Base:
Directly Ask a
Decision Maker

Make sure people are
aware of your issue and
you have plenty of
support before touching
this base!

Second Base:
Demonstrating Support

Make sure your peers know your
topic and have shown their support
before you move on!

Home Run:
Rewrite Your GOAL Below

What do I need to do
to get to second base?

First Base:

Raise Awareness
About Your Issue

Make sure you have an
important issue, and make
sure you know it well
enough to educate your

public.
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The Activists Toolbox

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

You've done your research. You have goals. You understand levels of government. Now it’s time to
think about what to do about it.

On the following pages are some common strategies used by activists as part of their larger campaign
to push for structural change. Consider the tactics and how they might fit into your own project.
Some of these tactics might look like they would be a lot of fun, but they might not be the most
effective for your project. With that in mind, remember that the most important consideration in
choosing what action your group will take is what will get results. Below are a few key questions you
should also be thinking about while looking at the chart:

« What is our group’s goal? Which tactics would be most effective for our particular goals?
« How much time do we have to prepare?
« What resources do we have available? What resources do we need?

« Do we have money to spend? If not, how much do we need?
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The Activists Toolbox
(1) Raise Awareness about Your Issue
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Know Your Options

The Activists Toolbox
(3) Directly Ask a Decision Maker
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The Activists Toolbox:
(4) Spice Up Your Action!

CREATIVE ACTION

In today’s busy world, how do you get people to stop and take notice? Creative action can be a great
way to get attention and help to educate others about an issue.

Tips:
« Focus your creative action on a specific target and message.
« Creative actions do not have to be theatrical; you can make a banner, billboard, or anything visual.

« Research history—the Civil Rights Movement (Dr. Martin Luther King, Jr.), non-violent ac-
tions (Gandhi), apartheid (South Africa)—to learn more about direct action techniques already
taken, including challenges and successes.

Here are some examples:

« 100 Chairs — To demonstrate the growing wealth divide in the U.S,, line up 100 chairs in a high-
traffic place on campus. Ten people spread out over 70 chairs (lying down, stretching out) while
90 people have to fit on the remaining 30 chairs. This shows that 10 percent have 70 percent of
the wealth, while all the rest (90 percent) have only 30 percent of the wealth. You can modify
this activity using 10 chairs and 10 people, or use this concept to demonstrate other statistics.
Source: United for a Fair Economy

« Human Bar Graph - 100 students line up to represent the president’s salary, while one person
represents a janitor’s salary. A sign or spokesperson explains what is represented. Source: United
for a Fair Economy: The Campus Living Wage Campaign

« Interactive Theatre — Create a short (S minute) skit on some issue (for example, hunger, home-
lessness, racism, sexism). Make the skit controversial. Go through the whole skit once for your
audience. Then repeat the skit, allowing the people in the audience to say “stop” at any point.
The person stopping the skit then replaces a character they choose and changes the play. Hold a
discussion at the end.

« Guerrilla Theatre — Create a dramatization that highlights your issue. For example, when George-
town University students were protesting sweatshop labor in the production of campus wear, they
staged a fashion show in a high-traffic area of campus. Students donned clothes with the university
logo, and as they strutted down the walkway, the emcee talked about the sub-standard wages paid
to workers who assembled the clothes. Guerrilla Theatre was used in the 1980s to dramatize death
squad abductions in Central America. Students would stage an “abduction” in the cafeteria. This
creative action engaged many students to join in Central American solidarity work.

o Invisible Theatre — Create a situation that will draw on-lookers into a discussion about an
important issue. Example: Two people go into a clothing store where sweatshop labor is being
used to manufacture the clothes. The cell phone of one person rings. “Hello. Yeah, I'm here shop-
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ping at the (Name of Store). What? You're kidding! They use sweatshop labor to produce their
clothes? Hey (to other person, in a loud voice so that others can hear), did you know that (Name
of Store) uses sweatshop labor to make their clothes?” Draw the other shoppers and staff people
into a discussion on living wages as a human right. Reference: Global Exchange, globalexchange.
org, for current campaigns on living wages and other issues.

« Demonstrating Inadequate Shelter — Build shantytown housing on campus to demonstrate
how people not earning a decent wage are forced to live in many countries. Sleep out in your
quad to demonstrate homelessness in the U.S. References: ruckus.org for on-line training manuals
(media, scouting, climbing); faireconomy.org for information on campus living wage campaign;
globalexchange.org for updates on boycotts and demonstrations; coopamerica.org for listings of
ethical companies and boycott.

« Design a T-Shirt (clothing campaign) — Sell or give away to people. Simple message, simple
design, mass produce.

« Songs/rap — Generate songs or raps about your issue, or have a song writing contest about your
issue. Put them on the school’s announcements (public television).

o Art contest — Art can be used in posters advertising actions.

ORGANIZE ATEACH-IN

Visualize young people gathering in a church or a community center in the 1960s to listen to Dr.
Howard Thurman and Dr. Martin Luther King, Jr., teaching how to organize and describing the un-
derlying issues of racism. They were doing teach-ins, and probably the most successful teach-ins of
the last century. It’s your turn now!

« Decide what you want to do. This will depend upon your audience and how ambitious you are.
You can show a movie, invite a speaker, have a forum of students and professors, or do a work-
shop on a specific skill or topic. You can even do all of these over a few days and call it a confer-
ence. The student group STARC (starcalliance.org) likes to host a two-part series: (1) show a
video, and then (2) host an interactive workshop on direct action tactics.

« Plan and prepare! Reserve a room, confirm the speakers (have a back-up plan in case they do not
show), check to make sure you are not competing with a concert or other popular event, get a vi-
sual aid (video, flip charts), make (or order from a national organization) educational pamphlets,

and get food and drinks.

« Get the word out! Why bother organizing a teach-in if no one comes? Set an attendance goal. Put
up posters or write the information with chalk on sidewalks or chalkboards. Gather up your friends.
Go to other meetings where people might be interested in the topic and tell them about the teach-
in. Ask professors to give extra credit for attending the teach-in and writing a paper for class.

« Create your agenda. Make your teach-in fun and interactive. Do a fun icebreaker to get the teach-
in started.

« Do the teach-in! Get people’s contact information to keep them informed on next steps. Have at
least one way they can immediately take action. For example, send on-line faxes before they leave
or check out the Letter Writing section.
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Other Forms of Teach-Ins:

« Open mikes and speak-outs are great ways to maximize young people’s voices on controversial
issues and to encourage them to exercise their rights to free speech. Common areas like the caf-
eteria are the perfect setting (find out if your campus has a “free speech zone”). The downside to
this activity is the lack of control. Having a clear message will help, but remember that you want
people to express their views. Keep in mind the noise you will create and make sure you are not
disruptive to others.

 Debates and panel discussions get both sides of the issue represented, so include young people
from all walks of life. Make sure you truly have all points of view equally represented. For both
open mikes/speak-outs and debates/discussions, be respectful of opposing views.

References: starcalliance.org is STARC'’s web site for upcoming actions and research on corpora-
tions, and protest.net has background information on activism and international action updates.

CYBER ACTIVISM
With today’s technology, getting the word out to hundreds of people is a lot simpler than it used to
be. Below are some ways to take advantage of the internet as you take action.

« Webpage — Create a webpage to go with your event, and make sure your webpage is always up to
date! Create your own webpage for free, through members.freewebs.com and www.hotdoodle.com.
Your school might also provide free web space.

« Virtual Communities — MySpace, facebook.com, and other virtual communities are great
places to reach a lot of people at once. Create an account or group for your project/event; post
events, photos, and messages; and invite friends and community members to join your cause!

 Email - Make your emails short, and use hyperlinks to direct people to the web for more details.
Keep in touch regularly through email.

o Listserv/Electronic Mailing List — Find a service provider that will allow people to easily
subscribe to your listserv (try groups.yahoo.com or groups.msn.com). A listserv is a single email
address that actually contains your “list” of email addresses. Listservs are a way to discuss issues,
organize, and share ideas and resources with a group of people. You can create your own (for
your particular event/cause), as well as join existing ones to keep up on the issues. Make sure
to actively collect email addresses at all of your events, and use your listserv to keep activists
informed and connected. One great listserv to check out is SURGE (Students United for a Re-
sponsible Global Environment), which is for young activists who see the connections between
social, environmental, and economic justice campaigns and efforts. Subscribe at dmarkato@
email.unc.edu.

Find out more by looking at these cyber-activist web sites with resources for virtual organizing:
netaction.org.training/, afj.org (Alliance for Justice: E-advocacy for Nonprofits), organizenow.net,
ruckus.org, cco.org, surgenetwork.org, intranets.com for information about creating “virtual offices,” and
risingsun.org/tech.html for advice on creating a virtual community.
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« Create connections — The internet is also a great way to create connections among the local ac-
tivists in your city/town, which can be an important way to sustain you in your work. Check out
idealist.org to search for the activists near you. Get together and support each other in your work.
This can be a great social network as well!

 Lobbying your representative online — Even though most representatives have email addresses
and even web-pages, legislators usually respond better to the traditional lobbying tactics of visits,
letters, phone calls, faxes, and postcards. It is best to experiment with a variety of tactics to see
what works with your representative(s). When you send an email to your representative, always
include your mailing address in your email. Many emails will only be taken seriously if you in-
clude your address because that is the only way a legislator knows you are in his or her district.

Use these web sites for information on how to contact your federal, state, and local representatives:
« U.S. Senate: senate.gov

« U.S House of Representatives: house.gov

« Library of Congress: thomas.loc.gov

Vote-smart.org is a non-partisan organization that tracks voting records, campaign finance informa-
tion, issue positions, performance evaluations, and contact information.
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Designed by: The Mikva Challenge

Narrative Summary: This activity is meant to start a conversation among your students about whether
or not they should be trying to make a difference in their communities. It can be very important to start
a project addressing violence, or any other issue, with a discussion on how students feel about taking
action on these issues.

GRADE LEVELS
High School

TIME ALLOCATION
2 days (class periods)

This lesson is part of a larger course, Democracy in Action. The lesson is arranged in a BDA format:

« Bellringer: a quick activity to get the class ready for the day’s lesson

o Before: Builds off the bellringer and acts as a transition to the days lesson

« During: Consists of new knowledge or skill acquisition

o After: Has students apply their knowledge in some way

« Closer: provides closure for the lesson, and can consist of giving homework or assessing students
understanding of the activity.

OVERVIEW

This lesson introduces the idea of social responsibility and the potential consequences of inaction.

STUDENT OBJECTIVES

« Reflect and respond to quotes on social responsibility

« Employ Active Reading Strategy during the reading of article
« Participate in Socratic Seminar

« Reflect on facilitation skills

VOCABULARY
Duty

ASSESSMENT
« Close read of article
« Socratic seminar participation

MATERIALS NEEDED

« Stand and Declare signs: Strongly Agree, Agree, Disagree, Strongly Disagree (posted on four corners
of the room)
« Markers

301
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« Chart paper with quotes posted around the room

« LCD projector to view streaming video from internet
« Copies of Gawkers Idle After Grisly Hit and Run

« Seminar Rules and Seminar rubric handouts

Before the class enters the room (or while they are doing the bell-ringer), please prepare for the activity by doing
the following :
« Write Stand and Declare signs on chart paper and post on four corners of the room

« Post quotes from thought museum on chart paper around the room

BELL-RINGER: JOURNAL (3-5 MINUTES)

Have students copy the definition to duty in their vocabulary journals:
duty: something that you're expected to do by moral, legal, or other obligation

Have the statement: It is my duty to help everyone around me to the best of my ability written on the
board. Tell students to write their thoughts in response to that statement in their journals.

BEFORE: STAND AND DECLARE: OBLIGATIONS (10 MINUTES)

Explain to students how Stand and Declare works:
Directions for Participants
1. I'll read a statement.

2. After the statement is read, you should decide whether you strongly agree, mostly agree, mostly dis-
agree, or strongly disagree with the statement.

3. You should then go to the sign that represents your stance.

4. After everyone’s chosen a corner, you'll have a minute to discuss with the others in your corner why
you're there. You should also choose one representative.

S. Each corner representative will then have 1 minute to explain to the class why their stance is the best
one.

6. After every representative speaks, everyone will have a chance to rebut each other’s arguments. Argu-
ments must be kept to 30 seconds or less so that everyone gets a chance to participate.

7. Speakers should try to persuade others to move to his/her corner. If you feel persuaded at any point in
the game and change your stance, you should move to the appropriate corner.

8. Be sure to listen to whomever’s talking and voice your opinion respectfully. The point is for everyone’s

voice to be heard and challenged in a rational manner.

Once everyone understands how the activity works, go through steps 1-7 with this statement: I have an
obligation to help other people.



Why Should | Care? 303

DURING: THOUGHT MUSEUM (20-25 MINUTES)

Equipped with a pen, students should SILENTLY walk around the room, read the quotes posted on chart
paper and write a comment or reaction to the quote (or a reaction to their classmate’s comments) on the
paper. (True silence makes the activity work better because students are forced to write what they think
instead of saying it aloud. It is meant to be a silent conversation where students talk to each other through
their comments). After S—10 minutes, have students go back to the quotes they already commented on and
read what others wrote. They may then comment back to other people’s comments.

After 5-10 minutes have students return to their seats and debrief the activity. Which quote spoke to you?
Confused you? Do you feel differently about our Stand and Declare Statement after completing this activity?

AFTER: PREPARE HOMEWORK (5-10 MINUTES)

Set a purpose for the students’ reading of “Gawkers Idle After Grisly Hit and Run” using an Active Reading
Strategy such as Close Reading or Double Entry Journals (see teaching strategies). If this is the first time
introducing these strategies, be sure to spend some time explaining the process.

Direct students to find details from the article to answer the question: “What sense of duty did the people of
Hartford feel towards Angel Torres?”

DAY 2

BELL-RINGER: INTRODUCING SOCRATIC SEMINAR (5-10 MINUTES)
Have students silently read one of the handouts on the guidelines and expectations of Socratic Seminar to
introduce the process and the rubric you will be using to assess them.

After they have read silently, field any questions they may have about the process. Stress that it takes prac-
tice to get good at and that they will have lots of practice in this course. Let them know that they will have
the opportunity to facilitate future seminars during the course.

BEFORE: WHAT WOULD YOU DO? (10 MINUTES)

Watch one of the clips from ABC news: What Would You Do?, available at http://abcnews.go.com/
WhatWouldYouDo/. (Recommended episodes include March 17 on hate crimes and http://abcnews.
go.com/video/playerIndex?id=4432044 on domestic abuse).

Have students respond to the clip on a double entry journal.

DURING: SOCRATIC SEMINAR (20-30 MINUTES)

Facilitate seminar around the Stand and Declare statement “I have an obligation to help other people,” us-
ing the quotes, article, and video clips. You can substitute the word “duty” or “responsibility” for obligation
to see if it changes the conversation. Tie the discussion to Mikva Challenges’ phrase “Democracy is Not a
Spectator Sport.”

During the seminar you may want to pause the discussion and draw attention to your facilitation. (Re-
member: part of the goal here is to model good facilitation so step out of your teacher mode and try to
facilitate in a neutral, non-judgmental way).
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AFTER: REFLECTION (10 MINUTES)

Have students reflect on the process either in writing or orally. Some questions may include:
« What worked? What didn’t work?

« What did you notice about my facilitation?

« How did we do as a group?

o What would make our next seminar better?

We encourage you to make Socratic Seminar a regular part of your class and practice a gradual re-
lease of responsibility, allowing pairs of students to facilitate seminars in a few weeks, thus giving
students the opportunity to practice facilitation.

CLOSER: EXIT TICKET (3 MINUTES)
If you were to facilitate a seminar what would be challenging for you? What do feel you would be good at?

NOTE: By the end of seminar you should have a pretty good sense whether your students are embrac-
ing the concept of social responsibility. If your class is not sold on the importance of social responsibility
check the supplementary readings for additional readings you may want to use with them including: Letter
from a Birmingham Jail and Civil Disobedience and Not in My Town. All of these readings can be found at the
end of the unit.
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Quotes for Thought Museum

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Injustice anywhere is a threat to justice everywhere
— Martin Luther King, jr.

Inaction may be the greatest form of action.
— Jerry Brown

If you don’t stand for something, you’ll fall for anything.
— Steve Bartkowski

You are either part of the solution, or part of the problem.
— Eldridge Cleaver

Better to die on one’s feet than live on one’s knees.
— Emiliano Zapata

Without struggle there is no progress.
— Frederick Douglass

In Germany they came first for the Communist, and I didn’t speak up because I wasn’'t a Commu-
nist. Then they came for the Jews, and I didn’t speak up because I wasn’t a Jew. Then they came for
the trade unionists, and I didn’t speak up because I wasn’t a trade unionist. Then they came for the
Catholics, and I didn’t speak up because I was a Protestant. Then they came for me, and by that time
no one was left to speak up.

— Martin Niemoeller
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Gawkers Idle After Grisly Hit-And-Run

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

HARTFORD, Conn., June 6, 2008

(CBS/ AP) A 78-year-old man is tossed like a rag doll by a hit-and-run driver and lies motionless on a busy
city street as car after car goes by. Pedestrians gawk but appear to do nothing. One driver stops briefly but
then pulls back into traffic. A man on a scooter slowly circles the victim before zipping away.

The chilling scene—captured on video by a streetlight surveillance camera—has touched oft a round
of soul-searching in Hartford, with the capital city’s biggest newspaper blaring “SO INHUMANE”
on the front page and the police chief lamenting: “We no longer have a moral compass.”

“We have no regard for each other,” said Chief Daryl Roberts, who on Wednesday released the video
in hopes of making an arrest in the accident that left Angel Arce Torres in critical condition.

However, Roberts and other city officials backtracked on Thursday. After initially saying he was un-
sure whether anyone called 911, he and other city officials appeared at a news conference in which
they said that four people dialed 911 within a minute of the accident, and that Torres received medi-
cal attention shortly after that.

But what seems like witnesses ignoring an emergency situation on the video can be explained by
something psychologists call bystander syndrome.

“In a nutshell (bystander syndrome) is when people witness an emergency, when they witness an acci-
dent or a crime, the more people that witness, the less likely any one of them is going to do something to
help,” Dr. Marisa Randazzo, former U.S. Secret Service Chief Psychologist told CBS’ The Early Show.

“It’s counter intuitive, but what we know is that there are three steps that any bystander, any witness
goes through when they see something happening and they’ve got to go through these three steps
before they do anything,” Randazzo said.

“They have to notice it’s an emergency,” Randazzo said. “What happens is when something like this
happens people start to look around at others and see what their reaction is, and if the other people
aren’t immediately reacting with alarm, pulling out their cell phones, calling the police, maybe calling
for help, yelling, it’s easy for us to misinterpret and say, no one else looks so alarmed so maybe it is
not what I think it is.

“They have to feel like they have the skills and the competence to do something. If there was a nurse
or an EMT, they would have gone in because they’re trained to do that. Everyone else assumes ‘I

»

don’t have the training to do that,” Randazzo said.

City Council President Calixto Torres said viewers of the 1%2-minute videotape might mistakenly
believe that no one helped.

“I think this moved too quickly,” he said. “I think it moved too quick and we were putting informa-
tion out that was incomplete. What I think was missing is the fact that this happened in a very short
period of time.”
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Roberts said his initial angry reaction was based on what he saw in the video. “The video was very
graphic and sent a very bad message,” the police chief said.

The hit-and-run took place in daylight last Friday at about 5:45 p.m. in a working-class neighborhood
close to downtown in this city of 125,000.

In the video, Torres, a retired forklift operator, walks in the two-way street just blocks from the state
Capitol after buying milk at a grocery. A tan Toyota and a dark Honda that is apparently chasing it veer
across the center line, and Torres is struck by the Honda. Both cars then dart down a side street.

Nine cars pass Torres as a few people stare from the sidewalk. Some approach Torres, but no one gets
any closer than a couple of yards and no one attempts to stop or divert traffic until a police cruiser
responding to an unrelated call arrives on the scene after about a minute and a half.

“Like a dog they left him there,” said a disgusted Jose Cordero, 37, who was with friends Thursday not far
from where Torres was struck. Robert Luna, who works at a store nearby, said: “Nobody did nothing”

One witness, Bryant Hayre, told The Hartford Courant he didn’t feel comfortable helping Torres,
who he said was bleeding and conscious.

The accident—and bystanders’ apparent callousness—dominated morning radio talk shows.

“It was one of the most despicable things I've seen by one human being to another,” the Rev. Henry
Brown, a community activist, said in an interview. “I don’t understand the mind-set anymore. It’s
kind of mind-boggling. We're supposed to help each other. You see somebody fall, you want to offer
a helping hand”

Gov. M. Jodi Rell said the video is “beyond chilling.”

“There seems little question that the driver of the car that struck Angel Arce Torres on May 30 knew
what happened,” she said in a written statement. “Almost as chilling is the reaction of some passers-by
who did little in the moments after the crash to assist Mr. Torres.”

The victim’s son, Angel Arce, begged the public for help in finding the driver.
“I want justice for my father,” he said. “He’s a good man. He’s in pain. The family is in pain.”

The hit-and-run is the second violent crime to shock Hartford this week. On Monday, former Dep-
uty Mayor Nicholas Carbone, 71, was beaten and robbed while walking to breakfast. He remains
hospitalized and faces brain surgery.

“There was a time they would have helped that man across the street. Now they mug and assault him,”
police chief said. “Anything goes.”

Watch the video of the hit and run at: www.cbsnews.com/stories/2008/06/06/national/main4158744.
shtml
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Socratic Seminar
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What is Socratic Seminar?

The Socratic method of teaching is an art developed by Socrates in which the teacher guides the
student toward a greater understanding of the issues in a text or work of art through a series of ques-
tions. It is also a technique that requires practice to get good at. The seminar requires participants to
carefully listen, consider and evaluate what has been said. The Socratic method stimulates thinking
that leads to true understanding rather than mere acquisition of facts.

How does a seminar work?

After reading a text (such as poem, a short story, novel speech, play, essay, historical document), or
examining a work of art, the seminar leader will ask an opening question that can be answered in a
variety of ways depending on individuals’ interpretation of the text. During the seminar, participants
develop a dialogue with each other, the leader and the text. Participants may change their point of
view based on another participant’s contribution. Unlike a lecture or typical group discussion where
the leader determines the conversation, the participants take control of the seminar conversation.
The goal of the seminar is to give the participants a greater understanding of the text. The seminar
facilitator simply helps keep the conversation going by posing questions and keeping order.

There are no “wrong” answers in seminar, but participants are responsible to support their answers
with evidence from the text. Participants should speak to each other during seminar, not simply to the
facilitator.

What are the guidelines for an effective seminar?

« Everyone should speak at least once.

« No one person or persons should dominate. If you have spoken three times, wait at least five
minutes before talking.

o Address your classmates by name. Make eye contact with your peers, not the teacher.
« Your grade is based on: listening, preparation, contributions and reference to the text.
« Be aware of people who are trying to jump in but are having a difficult time.

« Ask thoughtful questions that clarify and expand ideas.

+ Keep an open mind -- be willing to qualify or abandon your initial opinions if you are persuaded
by others that you need to do so.

« Be comfortable with silence.

« Seminar may raise more questions than they answer. There is no “answer” we are working to
figure out. We are examining our own understanding of the text and making new meaning of it.

SOCRATIC SEMINAR RULES & GUIDELINES

A Socratic Seminar is meant to be a place where you can talk and discuss a reading with your peers so
as to gain a deeper understanding. Seminar is not meant to test your knowledge of a certain reading.
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You are expected to come prepared for seminar by having read and highlighted the text. You should
bring any questions you may have had about the reading (things you didn’t understand, things you
are curious to know how others felt) and ask those questions to one another during seminar. As you
go into the seminar, keep the following guidelines in mind:

« Refer to the text when needed during the discussion. Your goal is to understand the ideas, issues,
and values reflected in the text. To that end, it is important to refer to the text directly.

« It’s OK to “pass” when asked to contribute, but your participation is expected.

« Ask for clarification if you don’t understand something in the text or something one of your
peers is saying.

« Stick to the point currently under discussion. Make notes if you have an idea you want to come

back to.
o Take turns speaking. Allow others a chance to participate. Try not to dominate the conversation.
« Listen carefully.
« Address the group when you are speaking, not the teacher or facilitator.

« Inseminar, we agree to disagree. It is a discussion, not a debate.
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Rubric for Socratic Seminar

Use this rubric during seminar to keep track of student participation through a series of + and - marks.
Preparation can be assessed by checking student papers for annotations and highlights (or if you asked
them to prepare by answering or writing questions); Participation should not be based solely on quantity
of participation but on quality as well; Textual evidence is the direct references to the text; Active listening
allows quiet students who are following along to get some recognition.

Student name Preparation Participation | Textual evidence | Active listening
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BABY AT THE DOOR STEPS:
Taking Action to Address Social Problems

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

By Melissa Spatz

Purpose: to have participants, through personal reactions and experience, begin to understand the dif-
ference between the two types of social action-social service and organizing. This lesson plan will be
useful in helping participants to develop solutions to root causes of violence.

MATERIALS
Newsprint and Markers

TIME

1 hour

ACTIVITY
Facilitator: tell the story to make the participants imagine the time and mood of the day.

Remember not to give to many details; they need to imagine it themselves without you affecting their imagination
too much. Note if the story below is not relatable to the group, create a story that everyone can relate to and it has
a certain need for urgency to take care of the box (see below).

Story: Imagine yourself on the day before Christmas and a fresh four inches of snow has just fallen on the
city’s sidewalks. Everyone including you is getting ready for Christmas by looking forward to the lots of
food, gifts and spending time with the family. It’s the early morning when the doorbell rings ... Who could
it be? You are not expecting anyone and everyone else except your mom is at the stores buying last minute
presents and groceries.

You open the door in your pajamas after you notice no one is there except for a small brown box that looks
slightly open. You yell out to your mom describing what you see and she yells back at you to get the box
since she is expecting a package from a relative.

Asyou open the door and go to pick up the box, a cry comes from inside the box. Is it your imagination or
could a baby’s cries be coming out of this box? You take the box inside. It is indeed A CRYING BABY'! You
have heard of this happening on TV but....

Facilitator: on a clean sheet of paper draw a ('T) across the entire sheet of paper. You will divide the paper in two
columns on which you will separate the answers based on social service versus the more profound questions that
address the problem of someone dropping a newborn baby at their doorstep. Engage the group by asking the fol-
lowing question, and then write their responses on one of two columns:

311
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What are you going to do now that you have the baby inside?
Reactions on the service side of the column Reactions on the deeper questions of the problem
« Scream for mom « What circumstances occurred to make someone

. Feed the baby drop-off their baby at a stranger’s home?

« Who let this happen?
« Why?

« Cover the baby with new warm blankets
o Take it to the police station

. Calloll « How often does this happen?

Facilitator: discuss that when confronted with similar problems in our community, there are similar ways to ad-
dress it. One, we (community, institutions, and individuals) create ways to address the immediate need.

But organizing goes beyond servicing the problems and asks the tough questions that make people question the
structures of the problem and those who can solve the problem (worse, those who want that problem to con-
tinue) to ultimately reach systemic solutions.

Most of the participant and people in general respond first to a service, yet unless we ask the tough questions, (use
examples below or pick someone to give a problem in their community) communities or young people will never
empower themselves to create true social change that impacts people and communities broadly. This is the founda-
tion of what organizing does—address the tough questions to create social change.

Problem Questions
« Youth violence « Not enough youth jobs? Why?

« Why are there not enough youth programs?
« Who is responsible to create those jobs and stop
the violence?
Facilitator: ask the group if they have any questions regarding the exercise.
Understanding how to go about organizing:
Facilitator: Explain to the group five (S) steps needed to organize. The steps should be listed out and then
briefly explained. They are:

1. Identifying and understanding the problem
What is the specific problem? Why is it such a big problem? What should be done about it?

2. Figuring out who your allies are / who agrees with you
Who else might think it’s a big problem? Who should you reach out to?

3. Figuring out who has the power to solve the problem
Is there a public official or someone out there who should be working to solve this problem? Can you
identify that person, or those people?

4. Figuring out how to get to the people with the power
How are you going to get the people with power to listen to you? What strategies could you use to get
their attention, and to get them to meet with you?
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S. Putting your plan into action
It’s not enough to just plan out the steps — you have to actually go out and do them! How will you get
started?

ACTIVITY #2

After reviewing the 5 questions, take the participants through figuring out how they would answer each
of the S questions to come up with a plan of action for addressing a particular issue that they would like to
address.
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SECTION SIX:
Curricular Resources
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This series of exercises are opportunities for youth to explore the meaning of violence, the forms that
violence takes, the concept of nonviolence, and the root causes of violence. Offered as individual units or
combined for a longer workshop, these are useful introductory exercises.

ACTIVITY: DEFINING VIOLENCE (10-15 MINUTES)
Purpose
To examine the forms that violence takes

Materials
none
Let’s talk a little about “violence.”

1. What are different kinds of violence that we can name? [If youth can’t come up with any, use the fol-
lowing prompts. ]

a. Between 2 people? murder, hitting, yelling, shooting, theft, rape, murder, crime, battering, degrading
remarks.

b. Within a family? hitting, child abuse, wife beating, incest

c. Between/against religious, ethnic, or racial groups of people? skinhead violence, gang violence, anti-
Semitism, racial violence, hate crimes, homophobia

d. At school? gang fights, vandalism, sexual harassment

e. Within your community (neighborhood, town, city, state, or country)? tagging, vandalism, rape, riots,
drunk driving, drug dealing, police violence, organized crime, corruption in government or business

f. Within/between countries? Apartheid, “hit squads,” war, terrorism, political oppression

g. Historically against entire populations? African slave trade, Holocaust, Spanish Inquisition, Geno-
cide of native Americans, Japanese Internment.

ACTIVITY: INTERPERSONAL AND SYSTEMIC VIOLENCE ACTIVITY (30-45 MINUTES)
By Cyriac Matthew

Purpose
To explore difference between interpersonal and systemic violence.

Materials
Enough copies of the worksheet for all participants.
This activity can be used after “Defining Violence” Activity above.

a. After giving examples of violence at different levels (see “Defining Violence” activity), ask students
what seems to be the common thread between all of the examples.

b. Ask students to come up with a definition of violence by looking at the examples, and try to reach
consensus on a definition
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c. Share the following definition of interpersonal violence: “An act by one or more people that physically
or mentally hurts or damages another person or people.”

d. Explain that there is another type of violence that we see all the time but may or may not think of as
violence. This is called systemic violence.

e. Share Martin Luther King, Jr’s definition of violence: “Violence is anything that denies human integ-
rity, and leads to hopelessness and helplessness.”

f. Askif students can think of an example of violence that fits this new definition, but that would not fit
within the definition of interpersonal violence.

g. After discussion, share the following definition of systemic violence: “Conditions in society that pre-
vent people from developing their full human potential.”

h. Ask if students can come up examples that fit this definition. Discuss and make sure there is a basic un-
derstanding of systemic violence. The worksheet activity is designed to clarify the distinction between
interpersonal and systemic violence.

i. Pass out worksheet, which asks students (either in groups, pairs, or individually) to decide if examples
of violence are either interpersonal, systemic, or both, and explain why.

j. After students complete the worksheet, review the worksheet together and discuss how students cat-
egorized the examples. Be sure to discuss the examples that students did not agree on.

Debriefing/Reflection Questions
« Which type of violence do we hear more about in the media? Why do you think that is?

« Many people don’t think of the examples of systemic violence as violence. They might say that those
things are wrong, but don’t consider them as violence. Do you think that systemic violence should be
considered violence? Why or why not?

« If we wanted to end systemic violence, what kinds of things would have to change?

ACTIVITY: THE WIND IS BLOWING (10 TO 15 MINUTES)

Purpose
To give students the opportunity to start thinking about the places where they see violence in our world.

Materials
none

The Facilitator will read off statements beginning with “the wind is blowing for any one who believes ...” if
you agree with the statement, you must get up and move to another part of the room. Following each state-
ment will be a discussion about why students did or did not move. The most important part of this activity
is getting youth to explain WHY they agree with a particular statement. The goal is to get participants to
listen to one another and to challenge their own beliefs.

Note to facilitator: If you are constrained by space or other issues, every person who agrees with the state-
ment can then: stand up, raise their hand, move to another seat, or move to one side of the room.
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Statements:

The wind is blowing for anyone who believes we live in a violent society.
The wind is blowing for anyone who believes that schools are violent places.

The wind is blowing for anyone who believes the media influences or contributes to violence in our
society.

The wind is blowing for anyone who believes that if a parent hits a child, they are teaching that child
that violence is acceptable.

The wind is blowing for anyone who believes that if someone hits you, then you have to hit them back.

The wind is blowing for anyone who believes that some people get so angry that they cannot stop
themselves from hitting someone.

The wind is blowing for anyone who believes that violence occurs in very few teen-dating relationships.

ACTIVITY: VIOLENCE IN MY WORLD ACTIVITY (20 MINUTES)

Purpose
To explore and contextualize the forms of violence that youth experience

Materials

w

N N (v b
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Pens or pencils
Copies of “Violence in My World” questionnaire for all participants

. Pass out “Violence in My World” questionnaires and pens or pencils to participants.
. Ask the participants to fill out the sheets ANONYMOUSLY (no names, no marks—anywhere!).

. Tell them to circle the response that is correct for them, and to please be as honest as they can in their

response.

. When they are finished filling out the questionnaire, the facilitator collects the questionnaires.
. After all of the questionnaires have been collected, redistribute randomly.
. Each student will have a filled out questionnaire in front of him/her.

. Explain that they are now representing the questionnaire in front of them and they should stand up for

every question circled “yes” as the facilitator reads the statement.

. Facilitator reads each statement and pauses for a minute for the group to look around at the number of

people standing (if there are accessibility you can ask participants to just raise their hands).

Read the fact or statement that goes along with each statement in the “Violence in my World: the Facts”

Discussion:

What are your reactions to this activity?

Did any of the responses scare you, surprise you?

Facilitator can say: Violence is constantly visible around us. We see it on TV and movies. We hear it in
music. And sometimes we see and experience it in our schools, homes, and communities.



320 Section Six: Curricular Resources

Violence in My World—Participant Sheet

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

I have witnessed abuse or violence in my family.

YES NO

I know someone who has died as a result of domestic violence or an abusive relationship.
YES NO

I or someone I know has been physically bullied.

YES NO

I know someone in my age group who has been raped.

YES NO

I know someone who has hit, punched, or kicked the person they were dating.

YES NO

I know someone who is in or has been in an abusive relationship.

YES NO

I or someone I know has experienced violence because of their race or sexual orientation.
YES NO

I or someone I know has seen someone get shot.

YES NO
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Violence in My World—The Facts
(to be read by Facilitator)

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

I have witnessed abuse or violence in my family.
Fact: Studies suggest that between 3.3 to 10 million children witness some form of domestic violence annually.
I know someone who has died as a result of domestic violence or an abusive relationship.

Fact: On average, more than three women are murdered by their husbands or boyfriends in this country
every day. In 2000, 1,247 women were killed by an intimate partner (Bureau of Justice Statistics)

I or someone I know has been physically bullied.

Fact: Thirteen percent of children and youth under age 17 in the U.S. report having been physically bullied
in the last year (NatSCEV, 2009).

I know someone in my age group who has been raped.

Fact: Every 2.5 minutes someone in the U.S. is sexually assaulted. In Chicago, 4 rapes are reported every day
but an additional 10 rapes are NOT reported. 62% of rape victims do NOT report the rape to the police.

I know someone who has hit, punched, or kicked the person they were dating.
Fact: One in five teenage girls has been physically or sexually abused by a dating partner.
I know someone who is in or has been in an abusive relationship.

Fact: S0 to 80 percent of teens report knowing others who were involved in violent relationships (Liz
Claibourne).

I or someone I know has experienced violence because of their race or sexual orientation.

Fact: In 1997, 448 hate crimes were reported in Illinois. 49% of these crimes involved simple or aggravated
assault. Seventy-three percent of these crimes reflected a racially-based bias.

I or someone I know has seen someone get shot.

Fact: One in five youth in the U.S. between the ages of 14 and 17 report that they have seen a shooting
(NatSCEYV, 2009).
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ACTIVITY: OUR EXPERIENCES WITH VIOLENCE (15-20 MINUTES)

Purpose
To explore and contextualize the forms of violence that youth experience

Materials
Marbles: enough for each participant to have 6 marbles.

Have the group gather in a circle. Hand out a bag of marbles to each participant. Explain the activity: The
facilitator will read out a statement and if the statement is true for you, then throw a marble in the middle.
If the statement is not true for you, just hold on to the marbles. (Note: Leave all the marbles in the middle

until you have read out all of the statements. )

Statements:

Throw a marble in the middle if you know someone who has been in a physical fight in the past 12
months.

a. In Chicago, 39.8% of high school students were in a physical fight one or more times in the 12 months
preceding the survey (YRBS 2007).

Throw a marble in the middle if you know someone who has carried a gun.

a. In Chicago, 17.8% of high school students who carried a gun on at least 1 day during the 30 days
before the survey (YRBS 2007).

Throw a marble in the middle if you know someone who did not go to school because they would be
unsafe at school or on their way to or from school.

a. In Chicago, 12.3% of high school students reported that they did not go to school because they would
be unsafe at school or on their way to or from school (YRBS 2007).

Throw a marble in the middle if you know someone who has been raped.

a. In Chicago, 11.3 of high school students have been physically forced to have sexual intercourse when
they did not want to (YRBS 2007).

Throw a marble in the middle if you know someone who has been in an abusive relationship with a
boyfriend or girlfriend.

a. In Chicago, 13.4 of high school students have been hit, slapped or physically hurt on purpose by their
boyfriend or girlfriend (YRBS 2007).

Throw a marble in the middle if you know someone under the age of 18 who has been arrested for a
violent crime.

a. Juveniles accounted for 16% of all violent crime arrests in 2007 in the U.S. (Puzzanchera 2009).

b. In 2007, 1,350 juveniles were arrested for murder, 3,580 for forcible rape, and 57,650 for aggravated
assault (Puzzanchera 2009).

Have young people share their thoughts on the exercise.

« Were you surprised by anything in this activity?

« What does it mean that there are so many marbles in the middle of the floor?
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PERSONAL TIMELINE OF VIOLENCE IN THE LIVES OF YOUNG PEOPLE (ADAPTED
FROM AN ACTIVITY SUBMITTED BY KIRAN NIGAM)

Time

30-50 minutes

Materials Needed

pens/pencils, post-it notes (or index cards and masking tape), wall

Purpose
This activity does a few things:

It puts the experiences of the people present first.

It demonstrates that the topic is real, not theory. It grounds the group and helps it talk about
real life experiences.

It shows that everyone knows something about the topic, and so everyone has something to
contribute.

It highlights the quantity and differences of the experiences and knowledge in the room.

It helps build an atmosphere where people feel comfortable and willing to share with each
other.

Activity

Pass out pens/pencils and at least post-it notes to each person.

Ask each person to write down at least 3 “a-ha” moments on the subject you are covering. Sample
subjects include:

« When you started to become aware that this world is unfair—that not everyone has the same op-
portunities.

« Your first memories of awareness of violence.
« When you first stood up for something or someone that you believed in

Write one moment per post-it note. Depending on the group, ask each person to also put on the note
either:

o The year in which the event occurred.
« Their age when the event occurred.

Post up on a wall a post-it that says “THEN” and a post-it that says “NOW". As they finish, have par-
ticipants stick their notes up in the appropriate places on the wall. (They’ll help organize them all.)

Allow some time for everyone to read the entries quietly.
Discussion questions:

« Did any of these stand out to you? Move you?

« Does anyone want to talk more about one they wrote?

Leave this timeline up for the rest of the training so that people can return to it and read what’s
up there.
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Interpersonal and Systemic Violence

Section Six: Curricular Resources

For each example, decide if the examples below are an instance of interpersonal violence, systemic

violence, or both. Then, for each, briefly explain why you say that.
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THE DEATH OF DERRION ALBERT:
Living and Dying in America

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Written by Dr. Maulana Karenga, (Columnist),LA Sentinel on 10-15-2009

There has been a torrent of expressions of rightful outrage, profound shock and shared grief over the brutal
and callous killing of Derrion Albert of Chicago, 16, honor student, college bound, accidental martyr and
routine murder victim, caught up in the larger issue of the way too many young Black males live and die in
America. But if we are not careful and continuously attentive, his savage and senseless murder could easily
become just another item on the internet among the endless spectacles of life and death, routine shock
and shared self-titillation the American media is internationally known for. And after all the presidential
promises and expressions of concern, after all the local and national assemblies and calls to action and the
media’s quick and inevitable exhaustion of interest, it could be repackaged and re-presented as just another
day in the ‘hood-the expected and accepted, habitual and self-hating violence the dominated, deprived and
degraded do to each other.

Even the young people, whose lives and deaths are at the center of these destructive winds of history and
human tragedy, show signs of such expectation, acceptance and the accompanying numbing adjustment.
Indeed, a group of young people, when asked their opinion on why this happened, replied in unison, “He
was just in the wrong place at the wrong time”. They are trying to come to terms with the meaninglessness
of Derrion’s murder by an accessible and simplistic saying. But unintentionally, they collaborate with their
attackers and Derrion’s killers in denying him, themselves and other young people the right of presence
and security of person in their own school, city and any neighborhood within this country.

Surely, Derrion had the right to security of person and to go to school and return home without fear, con-
frontation, attack or loss of life, as do all others. Thus, what was wrong in time and place was the thuggish,
thoughtless and brutish destruction of his life, the cold-blooded erasure of his aspirations and future, and
the absence of structures and processes to prevent this. Again, this is a question of how Black people, es-
pecially young Black males, live and die in America-i.e., devalued and without the appropriate context to
grow up in care and security, to develop in dignity, to live and learn in peace, and to imagine and work for
a future worthy of respect and support.

Witness the cold-hearted conversation about Derrion’s murder causing the city the loss of the Olympics
and its embarrassing the city and the country. But it’s not about losing the Olympics or about embarrass-
ing the city and country, but about the ruthless and routine destruction of human life. And if there is any
embarrassment, it should be on the part of the city and country for such a crude and inhuman conception
ofits interests and priorities, placing games over life, and for doing so little for so long in promoting life and
learning and in preventing death, desperation and self-destruction among young Black males and Black
people, and other peoples of color.

This many-sided problem does seem overwhelming and in the most terrible of times, might seem unsolv-
able. But there is no space in our lives and history for loss of hope, self-pity and surrender, regardless of the
odds and understandable apprehensions. To triumph over this and the other real and random tragedies we
will face, we must correctly define the issues which are not just about youth violence, but also about the
social conditions in which this violence is produced and promoted.
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Let me rush to reassure those ready for total blame of society, this is in no way my intention. But society
is neither innocent nor accidentally involved. On the contrary, it is central to the cause and solution of the
problem. For conditions create consciousness and conduct, even as correct consciousness and conduct
can and does create improved conditions. Let’s face it, to live and die in America for too many young Black
males is to live and die in a context which produces psychic dislocation, constant danger and early death.
It’s to live in a context of paralyzing poverty, faltering and fragile families, hovel-like housing, under and
unemployment, constant lumpen lures and coercion, and an educational process which produces disabil-
ity, disrespect for learning, pessimism about life and conceptions of self negative to self-respect and equal
regard for similar others.

It is this structural injustice and systemic violence that spills the first blood, teaches callousness and lack of
care and slowly empties the light and joy of life from the eyes, hearts and minds of young people. Clearly,
being poor and oppressed is no excuse for cold-blooded killing or conduct unbecoming a human being,
and the unrestrained must be restrained. But studies show the impact of positive home and social family
environment on human development, especially at an early age and the need for societal support. Without
these, conscious many youth will continue to suffer, self-destruct and eventually cross the tracks.

Clearly, it is on us, as a people, to provide for, protect and guide our children, hold society accountable for
its failures and force it to do justice. This requires more than episodic rallies and celebrities sending mes-
sages and occasional monies. It necessitates actively joining and increasing local and national corrective
efforts. Also, we need to practice the best of our various spiritual and ethical traditions that call us to care
for the vulnerable-the poor, ill, aged, young, the isolated, alienated and alone. And we must remove the
moneychasers and changers from the temple and again teach the good news of social justice and righteous
struggle.

Whatever else we do and decide, we must hold fast to our ancient and ongoing ethical concept of ourselves
as a people who cares for and keeps safe its own, who sacrifices for the good of present and coming genera-
tions, models the pursuit and practice of good we want our youth to emulate, and leaves a legacy worthy
of the sacred name and history African. Yes, we need and must insist on societal intervention and support
in the interest of justice, but also there is no substitute for positive parenting and active community com-
mitment to assist and support it, especially the most fragile families among us. In a word, we are our own
liberators, the workers of our own miracles, the makers of our own magic. And once we see and assert
ourselves as such, we are already on the road to a victory which is possible to envision and in the process
and practice of actually being achieved.

Last update: 10-15-2009
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By Steve Rhodes
http://www.beachwoodreporter.com/column/the_wednesday papers 183.php
Is youth violence really like a disease?

That’s what the Tribune would like you to believe. And the paper marshals all the usual evidence about brain
development and interventions and the sort of thing that organizations like CeaseFire talk about too.

And maybe that’s something Arne Duncan and Eric Holder will discuss today while they are in town for
their dog-and-pony show.

But here’s the funny thing about not only youth violence but crime on the whole: It’s inextricably linked
with poverty.

As I wrote at NBCChicago.com earlier this morning, kids who attend New Trier aren’t killing each other.
And that’s not because they are predominantly white. It’s because they are predominantly rich.

Despite what some pundits say, there is no such thing as black-on-black crime. Blacks aren’t killing other
blacks because they are black. And rich blacks aren’t killing rich blacks.

What we have here is poor-on-poor crime. It just so happens that in this country, for all of the historical
reasons we are all familiar with, as well as some very present current reasons, the poor are disproportion-
ately African American.

Crime is also a matter of proximity.

If gangbangers arising out of tough neighborhoods lived near wealthy whites, wealthy whites would be
among the victims.

But we are not allowed to discuss this. We are not allowed to discuss an economic structure that keeps
those on the bottom at the bottom—on purpose.

When the unemployment rate, for example, gets “too low;” the Federal Reserve raises interest rates to slow
down the economy.

In other words, the Federal Reserve—at the behest of policymakers and elected officials from the White
House on down——purposely keeps those at the bottom out of work to prevent inflation from eroding the
assets of those at the top.

Economists also talk about the importance of a flexible labor market; by this they mean a labor market that
keeps a certain number of potential workers unemployed or partially employed to put downward pressure
on the wages of those who are fully employed. They also mean that it’s important under our system to have
a flexible labor pool that can be dipped into when needed and set aside when not.
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This is not a discussion we are allowed to have. The discussion we are allowed to have is one about mor-
als and character and personal responsibility—of the poor, not the wealthy, even though it’s always the
wealthy who plunge our nation into economic disaster.

Timothy Geithner doesn’t pay his taxes (and utterly fails as head of the New York Fed) and he becomes
Barack Obama’s Treasury Secretary; Chicago’s schools can’t provide textbooks to all its students and it’s
somehow the parents’ fault.

We are not allowed to talk about economics in this country. Conservatives call it class war. Liberals are split
between those who believe in the system and those who simply say “Shhhh! We’ll never get elected if we
acknowledge what we know to be true.”

Why are our children dying on our streets?

You can blame the schools, but why do all of the nation’s schools work pretty well except those in the poor-
est districts?

You can blame the parents, but why do most of our parents do a decent job except those with the lowest
wages?

You can blame our communities, but why do most of our communities do a decent job except those rav-
aged by poverty?

Youth violence is not an education issue and it’s not a criminal justice issue. It’s an economic issue.

Instead of addressing our economic structure, we invest in chasing the Olympics and promise that a few
crumbs will fall from the table to help the less fortunate.

There’s always enough money around for a new sports stadium, but not so much for crumbling schools.
Unless it’s a magnet school where we can skim the cream off the crop and scurry them away from danger—
and clout in the rest of those we care to save.

We saturate poor neighborhoods with fast-food franchises, liquor stores and billboards for cigarettes and
the lottery, then scold the poor for succumbing to temptation - the very temptation that keeps the profits
rolling for the fat cats and those they employ.

Nobody talks about poverty anymore. Nobody talks about economics, except the stock market and porked-
up stimulus bills that don’t stimulate.

The mayor doesn’t have a plan. He has TIF districts.
The president doesn’t have a plan. He has political imperatives.

If laissez faire economics doesn’t work for Wall Street—and how many times must we learn that lesson -
then how can it work for the poor?

I'd be angry too. And violent. Maybe in a gang. Or maybe just an innocent bystander unable to stay out of
trouble. You would too.
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This isn’t about socialism or communism or capitalism or liberalism. It’s about decency. The notion that
the wealthiest nation in the history of the world can’t supply every citizen who wants an education and a
job with an education and a job is the height of absurdity—at least next to failing to provide health care
for all of our citizens.

It’s not even about what kind of nation we are, because there are worse out there. There are also better.
It’s about what kind of nation—and state, and city—we want to be. It’s far from undoable.

On this, Obama and Daley and Cosby are right: It’s about personal responsibility, morals, values and char-
acter.

But not of the poor. Of the rest of us.

October 7, 2009
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The Race To Incarcerate In The Age Of Correctional Keynesianism

Paul Street
http://'www.historyisaweapon.com/defcon1/streeracpripov.htm/

Paul Street is research director at the Chicago Urban League. His articles, essays, and reviews have
appeared in In These Times, Z Magazine, Monthly Review, Dissent, Journal of Social History, Mid-
America, and the Journal of American Ethnic History.

1. In the last two-and-a-half decades, the prison population has undergone what the United States Bureau
of Justice Statistics director Jan Chaiken last year called “literally incredible” expansion. Chaiken report-
ed a quadrupling of the U.S. incarceration rate since 1975. That rate, more than 600 prisoners for every
100,000 people, is by far the highest in the industrialized world. The U.S. incarcerates its citizens at a rate
six times higher than Canada, England, and France, seven times higher than Switzerland and Holland, and
ten times Sweden and Finland. Beyond sheer magnitude, a second aspect of America’s incarceration boom
is its heavily racialized nature. On any given day, Chaiken reported, 30 percent of African-American males
ages 20 to 29 are “under correctional supervision” either in jail or prison or on probation or parole. Espe-
cially chilling is a statistical model used by the Bureau of Justice Statistics to determine the lifetime chances
of incarceration for individuals in different racial and ethnic groups. Based on current rates, it predicts that
ayoung Black man age 16 in 1996 faces a 29 percent chance of spending time in prison during his life. The
corresponding statistic for white men in the same age group is 4 percent. According to Thomas K. Low-
enstein, director of the Electronic Policy Network, 7 percent of Black children—nearly 9 times more than
white children—have an incarcerated parent.

In Illinois, the prison population has grown by more than 60 percent since 1990. That growth has been fu-
eled especially by Black admissions, including a rising number of nonviolent drug offenders. Two thirds of
the state’s more than 44,000 prisoners are African-American. According to the Chicago Reporter, a monthly
magazine that covers race and poverty issues, 1 in S Black Cook County (which contains Chicago and
some of its suburbs) men in their 20s are either in prison or jail or on parole. For Cook County whites of
the same gender and age, the corresponding ratio is 1 in 104. Illinois has 115,746 more persons enrolled in
its 4-year public universities than in its prisons. When it comes to Blacks, however, it has 10,000 more pris-
oners. For every African-American enrolled in those universities, two and a-half Blacks are in prison or on
parole in Illinois. Similar racially specific reversals of meaning can be found in other states with significant
Black populations. In New York, the Justice Policy Institute reports that more Blacks entered prison just
for drug offense than graduated from the state’s massive university system with undergraduate, masters,
and doctoral degrees combined in the 1990s.

2. In some inner-city neighborhoods, a preponderant majority of Black males now possess criminal records.
According to Congressperson Danny Davis, fully 70 percent of men between ages 18 and 4S5 in the impov-
erished North Lawndale neighborhood on Chicago’s West Side are ex-offenders. Chris Moore, director of
the Chicago Urban League’s Male Involvement Program, which provides support services to 16- to 35-year-
old fathers in 2 high poverty South Side neighborhoods, reports that the same percentage of his clients are
saddled with criminal records. Job placement counselors at the League’s Employment, Training, and Coun-
seling Department estimate that half of their 3,742 predominantly Black clients last year listed felony records
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as a leading barrier to employment. Criminologists Dina Rose and Todd Clear found Black neighborhoods
in Tallahassee where every resident could identify at least one friend or relative who has been incarcerated.
In predominantly Black urban communities across the country, incarceration is so widespread and common-
place that it has become what Chaiken calls “almost a normative life experience.”

A MANY-SIDED DISENFRANCHISEMENT

Researchers and advocates tracking the impact of mass incarceration find a number of devastating conse-
quences in high-poverty Black communities. The most well known form of this so-called “collateral dam-
age in the war on drugs” is the widespread political disenfranchisement of felons and ex-felons. Ten states
deny voting rights for life to ex-felons. According to the Sentencing Project, 46 states prohibit inmates
from voting while serving a felony sentence, 32 states deny the vote to felons on parole, and 29 states disen-
franchise felony probationers. Thanks to these rules, 13 percent of all Black men in the U.S. have lost their
electoral rights—“a bitter aftermath,” notes British sociologist David Ladipo, “to the expansion of voting
rights secured, at such cost, by the freedom marches of the fifties and sixties.” But the economic effects are
equally significant. When prison and felony records are thrown into that mixture, the labor market conse-
quences are often disastrous. Thus, it is not uncommon to hear academic researchers and service providers
cite unemployment rates as high as 50 percent for people with records. One study, based in California dur-
ing the early 1990s, found that just 21 percent of that state’s parolees were working full time. In a detailed
study, Karen Needels found that less than 40 percent of 1,176 men released from Georgia’s prison system
in 1976 had any officially recorded earnings in each year from 1983 to 1991. For those with earnings, aver-
age annual wages were exceedingly low and differed significantly by race: white former inmates averaged
$7,880 per year and Blacks made just $4,762. In the most widely cited study in the growing literature on
the labor market consequences of racially disparate criminal justice policies, Harvard economist Richard
Freeman used data from the National Longitudinal Survey of Youth (NLSY). Limiting his sample to out-
of-school men and controlling for numerous variables (drug usage, education, region, and age) that might
bias upward the link between criminal records and weak labor market attachment, Freeman found that
those who had been in jail or on probation in 1980 had a 19 percent higher chance of being unemployed
in 1988 than those with no involvement in the criminal justice system. He also found that prison records
reduced the amount of time employed after release by 25 to 30 percent.

3. More recently, Princeton sociologist Bruce Western has mined NLSY data to show that incarceration
has “large and enduring effects on job-prospects of ex-convicts.” He finds that the negative labor market
effects of youth incarceration can last for more than a decade and that adult incarceration reduces paid em-
ployment by five to ten weeks annually. Since incarceration rates are especially high among those with the
least power in the labor market (young and unskilled minority men), he shows, U.S. incarceration dramati-
cally exacerbates inequality. This research is consistent with numerous experimental studies suggesting
that the employment prospects of job applicants with criminal records are far worse than the chances of
persons who have never been convicted or imprisoned and from the testimony of job placement profes-
sionals who deal with ex-offenders. “Even when paroled inmates are able to find jobs,” the New York Times
reported last Fall, “they earn only half as much as people of the same social and economic background
who have not been incarcerated.” The obstacles to ex-offender employment include the simple refusal of
many employers to even consider hiring an “ex-con.” Employers routinely check for criminal backgrounds
in numerous sectors, including banking, security, financial services, law, education, and health care. But for
many jobs, employer attitudes are irrelevant: state codes places steep barriers to the hiring of ex-offenders
in numerous government and other occupations. At the same time, ex-offenders are further disadvantaged
in the labor market by the nature of daily prison experience. “The increasingly violent and overcrowded
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state of prisons and jails,” notes Western, “is likely to produce certain attitudes, mannerisms, and behav-
ioral practices that ‘on the inside’ function to enhance survival but are not compatible with success in the
conventional job market.” The alternately aggressive and sullen posture that prevails behind bars is deadly
in a job market where entry-level occupations increasingly demand “soft” skills related to selling and cus-
tomer service. In this as in countless other ways, the inmate may be removed, at least temporarily, from
prison but prison lives on within the ex-offender, limiting his “freedom” on the “outside.” The barriers to
employment created by mass incarceration for African-Americans are not limited to those with records.
As sociologist Elijah Anderson has noted, the “astonishing” number and percentage of Black men who are
under the supervision of the criminal justice system “must be considered partly responsible for the wide-
spread perception of young Black men as dangerous and not to be trusted.”

Ex-offenders’ chances for successful “reintegration” are worsened by the de-legitimization of rehabilitation
that has accompanied the rise of the American mass incarceration state. Under the now dominant penal
paradigm of literal “incapacitation,” the number of inmates enrolled in drug treatment, job-training, or ed-
ucational programs has been in steep decline since the 1980s. According to the Institute on Crime, Justice,
and Corrections, just 9 percent of prisoners are currently engaged in full-time job-training or education
activities. Numerous states, including New York, have eliminated inmates’ right to take college extension
courses and Congress has repealed prisoners’ right to receive Pell grants to pay for college tuition.

4. SAVAGE IRONIES AND SINISTER SYNERGIES

The situation arising from mass Black incarceration is fraught with savage, self-fulfilling policy ironies and
sinister sociological synergies. Criminal justice policies are pushing hundreds of thousands of already dis-
advantaged and impoverished “underclass” Blacks further from minimally remunerative engagement with
the labor market.

According to Lowenstein, 80 percent of America’s prison inmates are parents. Researchers estimate that
children of prisoners are five times more likely to experience incarceration than those who never experi-
ence the pain of having one of their parents imprisoned. Meanwhile, incarceration deepens a job-skill
deficit that a significant body of research shows to be a leading factor explaining “criminal” behavior among
disadvantaged people in the first place. “Crime rates are inversely related,” Richard B. Freeman and Jeffrey
Fagan have shown, “to expected legal wages, particularly among young males with limited job skills or
prospects.” The “war on drugs” that contributes so strongly to minority incarceration inflates the price of
underground substances, combining with ex-offenders’ shortage of marketable skills in the legal economy
to create irresistible incentives for parolees to engage in precisely the sort of income-generating conduct
that leads back to prison.

In Illinois today, 36 percent of ex-offenders and a staggering 48 percent of Black ex-offenders return to
prison within three years. These numbers bother Danny Davis, whose Seventh District on Chicago’s West
Side contains five ex-prisoner transition centers. As men and women in his district “transition from incar-
ceration to freedom,” Davis recently told the Illinois Senate Judiciary Committee, “What they need most
are jobs. What they find instead,” Davis has learned, “are cold stares, unreturned phone calls, and closed
doors. The jobs are far and few between, and in most cases non-existent” even for “serious and earnest men
and women, working to clean up their act, and transition into productive citizens.”

Denied what Davis calls “a second chance to become productive citizens,” even rehabilitation-minded
ex-offenders often find themselves re-enmeshed in illicit but income-generating activities that land them
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back in downstate lockups. The lost potential earnings, savings, consumer demand, and human and social
capital that result from mass incarceration cost Black communities untold millions of dollars in potential
economic development, worsening an inner-city political economy already crippled by decades of capital
flight and de-industrialization. The dazed, battered, and embittered products of the prison-industrial com-
plex are released back into a relatively small number of predominantly Black and high-poverty zip-codes
and census tracts, deepening the savage concentration of poverty, crime, and despair that is the hallmark of
modern American “hyper-segregation” by race and class.

S. The growth in spending on prisons is directly related to a decline in the growth of positive social spend-
ing in such poverty- and crime-reducing areas as education, child-care, and job training. Sociologists John
Hagan and Ronit Dinovitzer find that public investment in incarceration is now “so extensive that several
large states now spend as much or more money to incarcerate young adults than to educate their college-
age citizens.” From the 1980s through the 1990s, they report, correctional spending has risen at a faster
rate than any other type of state expenditure category, creating significant opportunity costs that contrib-
ute to a vicious, self-fulfilling circle of negative public investment.

THE NEW RACISM

Meanwhile, prisoners’ deletion from official U.S. unemployment statistics contributes to excessively rosy
perceptions of American socioeconomic performance that worsen the political climate for minorities.
Bruce Western has shown that factoring incarceration into unemployment rates challenges the conven-
tional American notion that the United States’ “unregulated” labor markets have been out-performing
Europe’s supposedly hyper-regulated employment system. Far from taking a laissez-faire approach, “the
U.S. state has made a large and coercive intervention into the labor market through the expansion of the
legal system.” An American unemployment rate adjusted for imprisonment would rise by two points, giv-
ing the U.S. a jobless ratio much closer to that of European nations, where including inmates jobless count
raises the joblessness rate by a few tenths of a percentage point. Including incarceration would especially
boost the official Black male unemployment rate, which Western estimates, counting prison, at nearly 39
percent during the mid-1990s. If you factor in incarceration, Western and his colleague Becky Petit find,
there was “no enduring recovery in the employment of young Black high-school drop-outs” during the
long Clinton boom.

By artificially reducing both aggregate and racially specific unemployment rates, mass incarceration makes
it easier for the majority culture to continue to ignore the urban ghettoes that live on beneath official
rhetoric about “opportunity” being generated by “free markets.” It facilitates the elimination of honest
discussion of America’s deep and inseparably linked inequalities of race and class from the nation’s public
discourse. It encourages and enables a “new,” subtler racism in an age when open, public displays of bigotry
have been discredited. Relying heavily on longstanding American opportunity myths and standard class
ideology, this new racism blames inner-city minorities for their own “failure” to match white performance
in a supposedly now free, meritorious, and color-blind society. Whites who believe, thanks partly to the de-
cline of explicit public racism, that racial barriers have been lifted in the United States think that people of
color who do not “succeed” fall short because of choices they made and/or because of inherent cultural or
even biological limitations. “As white America sees it,” write Leonard Steinhorn and Barbara Diggs Brown
in their disturbing By The Color of Our Skin: The Illusion of Integration and the Reality of Race (2000), “every
effort has been made to welcome Blacks into the American mainstream, and now they’re on their own...
‘We got the message; we made the corrections—get on with it.”
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6. CORRECTIONAL KEYNESIANISM

The ultimate policy irony at the heart of America’s passion for prisons is summarized in the phrase correc-
tional Kenynesianism. The prison construction boom, fed by the rising “market” of Black offenders, is an
often remarkable job and tax-base creator and local economic multiplier for predominantly white “down”
or “up” state communities that are generally removed from urban minority concentrations. Those commu-
nities, themselves often recently hollowed-out by the de-industrializing and family farm-destroying gales
of the “free market” system, have become part of a prison-industrial lobby that presses for harsher sen-
tences and tougher laws, seeking to protect and expand their economic base even as crime rates continue
to fall. With good reason: prison-building boom serves as what Ladipo calls “a latter-day Keynesian infras-
tuctural investment program for [often] blight-struck communities... Indeed, it has been phenomenally
successful in terms of creating relatively secure, decent paid, and often unionized jobs.” According to Todd
Clear, the negative labor market effects of mass incarceration on black communities are probably minor
“compared to the economic relocation of resources” from Black to white communities that mass incarcera-
tion entails. As Clear explains in cool and candid terms: “Each prisoner represents an economic asset that
has been removed from that community and placed elsewhere. As an economic being, the person would
spend money at or near his or her area of residence- typically, an inner city. Imprisonment displaces that
economic activity: Instead of buying snacks in a local deli, the prisoner makes those purchases in a prison
commissary. The removal may represent a loss of economic value to the home community, but it is a boon
to the prison community. Each prisoner represents as much as $25,000 in income for the community in
which the prison is located, not to mention the value of constructing the prison facility in the first place.
This can be a massive transfer of value: A young male worth a few thousand dollars of support to children
and local purchases is transformed into a $25,000 financial asset to a rural prison community. The econo-
my of the rural community is artificially amplified, the local city economy artificially deflated.”

Consistent with this a recent Chicago Tribune story bears the perverse title “Towns Put Dreams in Prisons.”
In downstate Hoopeston, Illinois, the Tribune reports, there is “talk of the mothballed canneries that once
made this a boom town and whether any of that bustling spirit might return if the Illinois Department of
Corrections comes to town.” “You don't like to think about incarceration,” Hoopeston’s Mayor told the
Tribune, “but this is an opportunity for Hoopeston. We’ve been plagued by plant closings.” Ault’s willing-
ness to enter the prison sweepstakes was validated by another small town mayor, Andy Hutchens of Ina,
I